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Culturas Infantis

As culturas infantis sao constituidas pelos processos simbdlicos através
dos quais as criancas entretecem os fios de sentido com que interpretam
0 mundo e estabelecem as bases das suas interagoes com outras criangas
e com os adultos. Apesar de profundamente embrenhadas nas culturas so-
Cietais e construidas na socializacao com adultos de referéncia (sobretudo
pais e professores) e na socializagao de pares, as culturas infantis apresen-
tam especificidades e caracteristicas exclusivas nas suas formas (lingua-
gem, jogos, praticas culturais, rituais, etc.), nos processos de significacao,
nos protocolos de comunicagao e na articulagao interna dos seus elemen-
tos. Essas especificidades desenham-se no quadro de uma profunda diver-
sidade cultural e exprime-se no interior das “formas”, “circulos” ou “esferas”
de interagao infantil (a familia, a escola, a comunidade, a nacionalidade, a
cultura global), sendo expressa nas relagoes das criangas entre si e com
a sociedade.

As culturas infantis, como conceito, foram propostas, pela primeira vez, por
antropologos que, no estudo das comunidades culturais que selecionaram
para o seu trabalho etnografico, foram identificando formas e conteldos
culturais apenas produzidos e transmitidos pelas criangas entre si, ainda
que integrassem e refletissem as suas vivéncias e interacoes com os adul-
tos. No entanto, o conceito com esta formulagao precisa, provavelmente sé
emerge no ensaio seminal da antropdloga americana Charlotte Hardman,
inicialmente publicado em 1973, na qual afirma textualmente: “Children do
reveal a segment of the society’s stock of beliefs, values and social interac-
tion,which is exclusive to them.” (Hardman, 2001, p. 516). No entanto, outras
investigacoes anteriores, ja tinham destacado esta especificidade e exclusi-
vidade das formas simbdlicas estruturadas produzidas pelas criancas. A ti-
tulo de exemplo (maior), registe-se a investigacao do sociologo brasileiro
Florestan Fernandes junto das criancas do centro de Sao Paulo, realizada na
primeira metade da década de 40 do século passado, onde, justamente, se
destaca a capacidade das criangas para produzirem formas culturais auto-
nomas, de as transmitirem entre si e de as reproduzirem nas suas multiplas
variedades formais: formas de selecao, rodas, jogos, parlendas, pegas (par-
tidas), ex-libris. Escreve o autor: “Existe uma cultura infantil - uma cultura
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constituida de elementos culturais quase exclusivos dos imaturos e carac-
terizados por sua natureza ludica atual” (Fernandes, 2004, p. 215).

A Sociologia da Infancia incorporou o conceito, e utiliza-o para dar con-
ta dos processos simbdlicos presentes nas interagdes infantis. O sociélogo
americano William Corsaro, a partir do dialogo com o campo da Psicolo-
gia Social e na sequéncia de um amplo trabalho etnografico com criangas
americanas e italianas, teoriza e divulga o conceito, referindo-o sobretudo
em torno da tematica das “culturas de pares”. Na verdade, Corsaro (1999)
considera que a génese dos processos simbolicos das criancas se desen-
volvem em torno da “reproducao interpretativa” da heranga cultural adulta:
as criangas recebem-na e redefinem-na, inventando novos significados e
temas nas suas interagdes com outras criangas, fortemente marcadas pelas
ludicidade e a criatividade infantil. A interacao crianga-adulto é, por conse-
quéncia, no processo genético das culturas infantis, tao importante quanto
a interacao crianga-crianca. Nesse sentido, a referéncia a cultura de pares
podera ser redutora do complexo processo de produgao e reprodugao das
culturas infantis. Na verdade, estas sao continuamente atualizadas, mas ha
aspetos que se transmitem ao longo do tempo, sobretudo em relacoes in-
trageracionais, das criangas mais velhas para as criangas mais novas, e que
se conservam como patrimonio cultural da infancia. Um exemplo apenas: o
piao é um brinquedo infantil, mil vezes reinventado nos jogos que propicia
ao longo dos séculos. Mal sabem as criancas que a sua origem remonta aos
rituais egipcios de invocacao do movimento perpétuo e do eterno retorno...
Nao obstante, ressignificam-no, sempre que o projetam, puxado o atilho,
contra o circulo inscrito na terra, ou peao das nicas que se quer ferir com o
seu bico acerado.

A dimensao ludica da infancia é essencial a caracterizacao das suas cul-
turas, como tem sido sinalizado por indmeros trabalhos da disciplina (cf.,
Delalande, 2001). Mas nao é a Unica. Outras dimensdes estao presentes,
nomeadamente na relagao entre individuo e grupo geracional na producao
cultural, na relagao entre evocagao do real e a sua transfiguragao imagi-
naria, na relacao do tempo entre duragao e reiteracao. A producao de uma
gramatica das culturas infantis (Sarmento, 2004) capaz de as estudar, na
diversidade de que se compdem, nas suas formas (morfologia), nos seus
processos de significagao (semantica), nas suas estruturagdes internas (sin-
taxe) e nos seus protocolos de comunicacao (pragmatica) € uma tarefa so-
ciolégica em larga medida ainda por construir. E, todavia, é absolutamente
imperiosa, sobretudo quando as culturas infantis sao invadidas pela indus-
tria cultural para criancas, e sua parafernalia de videos, jogos eletronicos,
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mangas, aplicacdes, desenhos animados e tudo quanto constitui a preten-
sao da colonizagao pelo mercado da infinita capacidade das criangas em,
brincando, produzir cultura.

Children’s Cultures

Children’s cultures are comprised of the symbolic processes through which
children weave the threads of meaning which they use to interpret the
world and establish the basis of their interactions with other children and
adults. Although deeply embedded in societal cultures and built on social-
izing with adults as references (especially parents and teachers) and with
peers, children’s cultures have specificities and characteristics that are
unique in their manifestations (language, games, cultural practices, rituals,
etc.), in the signification processes, in the communication protocols and in
the internal coordination of their elements. These specificities are framed
in the context of a vast cultural diversity and are expressed within the
“forms”, “circles” or “spheres” of children’s interactions (family, school, com-
munity, nationality, global culture), revealed in the children’s relations with
each other and with society.

The concept of children’s cultures was proposed for the first time by an-
thropologists, who, in their research on the cultural communities they had
selected for their ethnographic work, were identifying forms and cultural
content produced and transmitted only by children among themselves,
even though they integrated and reflected their experiences and interac-
tions with adults. However, the concept with this precise formulation prob-
ably only emerged in the seminal essay by American anthropologist Char-
lotte Hardman, initially published in 1973, which states: “Children do reveal
a segment of the society’s stock of beliefs, values and social interaction,
which is exclusive to them.” (Hardman, 2001, p. 516). However, other pre-
vious research had already highlighted this specificity and exclusivity of
structured symbolic forms produced by children. As an important example,
the research carried out by the Brazilian sociologist Florestan Fernandes
among the children in the centre of S3o Paulo, in the first half of the 1940,
demonstrates precisely, the children’s ability to produce autonomous cul-
tural forms, to transmit them to each other and to reproduce them in their
multiple varieties of forms: forms of selection, circle time, games, rhymes,
tricks and jokes. The author writes: “There is a children’s culture - a culture
consisting of cultural elements almost exclusive to the immature and char-
acterized by their current playful nature” (Fernandes, 2004, p. 215).
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Sociology of Childhood incorporated the concept and uses it to account
for the symbolic processes present in children’s interactions. The American
sociologist William Corsaro, in dialogue with the field of Social Psychol-
ogy and following an extensive ethnographic study with American and Ital-
ian children, theorizes and disseminates the concept, referring to it mainly
around the theme of “peer cultures” In fact, Corsaro (1999) considers that
the genesis of children’s symbolic processes is developed in the “interpreta-
tive reproduction” of adult cultural heritage: children receive it and rede-
fine it, inventing new meanings and themes in their interactions with other
children, and displaying significant playfulness and creativity. The child-
-adult interaction is, therefore, in the genetic process of children’s cultures,
as important as the child-child interaction. In this sense, the reference to
peer culture may be reductive in the complex production and reproduc-
tion processes of children’s cultures. In fact, these cultures are continually
updated, but there are aspects that are transmitted over time, especially in
intra-generational relationships, from older children to younger children,
and which are preserved as a cultural heritage of childhood.Just one exam-
ple is the children’s toy, the spinning top, reinvented endlessly in the games
it has provided over the centuries. Little do the children know that its ori-
gin dates to the Egyptian rituals of invoking perpetual movement and the
eternal return. Nevertheless, it is given new meaning, whenever it is thrown.

The playful dimension of childhood is essential to the characterization of
children’s cultures, as has been signaled by countless works in the field (cf.,
Delalande, 2001). But it is not the only one. Other dimensions are present,
namely in the relationship between individual and generational groups in
cultural production, in the relationship between evocation of the real and
its imaginary transfiguration, in the relationship of time between duration
and repetition. The production of a grammar of children’s cultures (Sar-
mento, 2004) that is capable of studying them, in all their diversity and
complexity- in their forms (morphology), in their processes of meaning (se-
mantics), in their internal structures (syntax) and in their communication
protocols (pragmatic)- is a sociological task yet to be achieved. And yet, it
is imperative, especially when children’s cultures are invaded by the cul-
tural industry for children and its paraphernalia of videos, electronic games,
manga, applications, cartoons and everything else that constitutes the colo-
nization by the market of the infinite capacity of children, through play, to
produce culture.
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